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Abstract

This research was conducted with the aim of assessing the implemenitation of Project Based Learning
and its impact on students’ academic performance in selected secondary schools in the Bamenda IT
municipality. Specifically, it sought to find out if collective teachers' efficacy can enhance project
implementation; to examine if the employability skills of the learners can enhance project
implementation and to investigate the role of policy makers in project implementation. This study was
guided by four research questions and three hyvpotheses. The researcher used the survey research design
where the quantitative simple random sampling study was used to gather again greater understanding
of the wavs in which project based learning was implemented in the selected secondary schools in the
study area. The total population of the study was 9370 students and 288 teachers making a total
population 9638 of pariicipants. The siudy was conducted using 1575 students from selected secondary
schools in the municipality hetween the ages of 10 to 21vears old. A total of 45 teachers were also
administered questionnaire between the ages of 21 to 35 and above randomly chosen from the two
schools in the municipality representing 25% of both the teachers and the students. The researcher used
questionnaire for both the teachers and the students to collect data from the following variables:
Collective teacher efficacy, students' emplovability, and the role of policy makers. The researcher
equally used the Direct Delivery Technique (DDT) to avoid instrument mortality and ensure a 100%
return rate of the instrument administered. For Data Analysis, ANOVA was used with the help of the
Statistical Package for Social Sciences (SPSS). Findings from the study revealed that Project Based
Learning (PBL) has led to among others, a remarkable improvement in students’ academic performance
and in the acquisition of the 21 century skills. The researcher strongly recommended the implementation
of PBL in all the secondary schools in the municipality by the various stakeholders in the educational
sector in the whole nation.

Key words: Project Based Learning (PBL), Collective teachers' efficacy, Project implementation,
Emplovability skill and Policy makers
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Background and Problem

The 2Ist century education is aboul giving
students the skills they need to succeed in this new
world and hcelping them to grow with the
confidence to practice those skills. In the preface
to the 2011 revised education of his book “Out of
Our Minds", Sir Ken Robinson observed that the
more complex the world becomes, the more
creative we need Lo be to meet its challengesand
this is beecoming increcasingly clear in education
and the workplace. Students need to be creative Lo
be successful. But while the idea of success has
changed, the education system has to embrace the
reformations. Unfortunately, most students
continue 1o be educated in the same way as they
were in the past, being taught a standardised
curriculum through rote learning and
individualised testing at a one size- [its- all pace.
Past methods make little sense to today's students,
who lcarn and think diffcrently, and make little
sense in relation to the changing workplace,
where making use of information is now far morc
valuable than simply knowing things, and schools
arc failing to teach students to handle new
information because they are clinging to obsolete
methods.

However, educators have looked [or creative
and meaningful ways to engage students in school
based learning. At the forelront of the
professional dialogue is Project Based Learning
[PBL] which is designed to make learning
meaningful and engaging. Project Based
Learning is designed to deliver an active cngaging
student - centered approach to learning. This
method or approach of learning encourages the
students to work for an extended period thereby
acquiring skills and knowledge which can be used
to solve complex problems or challenges. This
approach of learning has been claimed to be a
vchicle for driving the skills that are needed for
the 21st century. Supporters ol the Project Based
Learning contend that learning through a project
based approach allows educators to work
alongside students to support deeper, high quality
and meaningful work. Project Based Learning
[PBL] champions students following a piece of
work from the beginning to the end within the lens
of project. In Project Based Learning [PBL],
students arc cngaged in common projects with
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defined outcomes through clements of project
design. Advocates of PBL have emphasised that
projcets have a long standing history within the
world of education, and argue that Project Based
Learning is a powcrful catalyst that helps students
become more engaged and master the skills
nceded to adapt to the cver changing times
(Larmer & Mergendoller, 2015).

Every year more and more schools are
adopting PBL as an approach of leaming.
Although thousands of teachers and schools are
adopting the PBL model ol instruction, there are a
number of disagreements between proponents
and opponents of PBL. Such arguments center on
the pedagogy of whether or not PBL increases
cngagement in Icarning, or increascs student
achicvement on standardiscd tests. More
opponents of PBL question whether or not it is
truly cffective for enhancing students' motivation
and engagement, building content, knowledge,
and cquipping students with the skills that arc
needed for the 2 I st century.

Particularly, PBL has historically
encountered resistance and criticisms [rom
studics which dcmonstrate that students in
traditional classrooms did the same or
outperformed those in PBL classrooms,
especially in the subject areas where content
knowledge was emphasised. Despite this on-
going dcbatc of whether PBL is truly an cffective
curriculum design, its usefulness, which can vary
from school to school, rcst on the depth and
quality of its implementation.

The challenge that Project Based learning
[ace regarding implementation is the idea that it is
difficult to plan and ultimately enact. Although
there arc a lot of factors that impede the cffective
mmplementation ol the Project Based Leaming,
approaches comprchensively reviewed
recommend that [uture research examine the
implementation of Project Based Learning (PBL)
in different contexts. Consequently, this research
work seeks to examine the degree of
implementation of this contemporary approach of
learning with special impetus of unveiling the
innate idcas and skills of sclected sccondary
schools and colleges in the Bamenda II
municipality. A greater chunk of this picee also
assesses the aftermath of this approach in shaping
the students lifc which depends on the degree of
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implementation whether as a curricular or co-
curricular activity by the school administration.
Major emphasis was laid on feasible aspects and
the degree of exhibitionism of projects in school.

Today's world is constantly changing which
sometimes might leave a gap between what
students lcarn in school and what actually they
need to survive in real life. This puts schools
under a lot of pressure to develop their
educational instructional processes 1n an
innovative manner that helps students to acquire
and develop the needed life skills. Life skills are
part of the 21st century education skills that have
been advocated for and divided into three types of
skills by the author. The first is interpersonal and
collaborativc skills, which focus on the ability to
communicate, develop a positive social
relationship, and collaborate with others to
achicve common goals. The sccond type is sclf-
directed skills, addressing the learners'ability to
identify learning goal, plan to achieve them,
manage their time and eflorts, evaluate their
learning outcomes and outputs, and identify their
strengths, and weaknesses. The third type is their
skills of reliability and collective responsibility
for their own earning and classroom learning
where each individual plays a role and students'
roles are integrated with each other in achieving
the goals. These divisions seem convincing to
most cducators who found out that the
development of these skills could be motivated by
applying the lcarner centercd strategics such as
the Project Based Learning (PBL).

John Dewey(1938), with his works focusing
on learning by doing is regarded by some
researchers as the founder of Project Based
Learning. Dewey's theories on lcarning advocate
a long learning approach where students interact
during real lifc tasks. His life skills are defined as
the abilities for adaptive and supportive
bchaviours that cnable individuals to deal
elTectively with the demands and the challenges
of everyday life. These skills can help individuals
in leading a meaninglul life. Hence, it 1s of
importance to consider the role schools play in
cquipping the students with these lifc skills. One
of these strategies is Project Based Learning
[PBL]. As such, learning by doing here involves
experimenting, problem solving, teamwork,
social skills, undcrstanding, collaboration,
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partnership and taking responsibilitics. The
previous argument confirmed that both Dewey
and Kilpatrick played a major role in
revolutionising education. However, this does not
deny the role of Vygotsky the pioncer of social
constructivist theory, in advancing project based
learning in schools. Social constructivist thcory
suggest that when taking part in educational
projects, learners are given the opportunity to
mteract with their peers, exchange 1deas, and ask
questions, which help them to develop skills and
gain new knowledge. Project Based Leamning is a
vital teaching method that enables the satisfaction
of diffcrent factors of social constructivist theory,
especially collaborative and teachers scaffolding.
In addition, it encourages outdoor activitics.
Three factors that have been described in the
literature as contributing to students' learning,
cspecially their autonomy and freedom to learn to
plan their learning and to explore the content.
Thus, thesc three factors point at Project Based
Learning as part of sustainable education that
leads to the development of students' life skills.
Project Based Learning and life skills could be
related to transformative cnvironmental and
sustamability education. Bivens, Moriarty, and
Taylor(2009) argue that access to transformative
cducation has a key role in overcoming the poor
opportunities of marginalised children. Project
Bascd Learning constitutcs an environment in
which transformative education can occur as it
provides a context for children to cxpress their
ideas, to plan, and to carry out their plans in
addition to looking back and trying to improve
upon their initial plans. This 1s cspecially truc in a
context such as in Bamenda IT municipality where
a proportion of students arc of low and middlc
socio - economic statues. Walsh (2020) reports,
that an interdisciplinary approach encourages
environmental and sustainable education.
Besides, Project Based Learning could
provide context for interdisciplinary learning
which point to it as encouraging sustainability
cducation. Morcover, Ohman and Sund (2019)
proposed a model that frames sustainability
commitment. This model takes carc of the
intellectual, the emotional and the practical
aspccts. Furthermore, Fortune (2020) say that
project based leamming constitutes a context in
which students ecxpericence transformative
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lcarning as they navigatc a cultural learning
journey, which results in the emergence of new
insights into their own and others' subjective
world view.  Lavrysh (2009) argues that
transformative education learning is a factor that
leads to the adoption of lifelong learning. Most
cducationists arguc that lifclong lcarning
interrelates with life competencies and skills.
Anand and Anuradha (2000) describe life skills as
enhancing elTorts Lo positively develop or change
behaviour related to healthy functioning in a
society. They found that it could provide
education for the sustainable future of
adolescents, especially the girl child. All of the
previous literature emphasis that project based
learning and life skills could be an important part
of transformative environmental and sustainable
education. It is because of this indispensable
aspect of this approach of lcarning that the
researcher is highly motivated to establish laid
down findings on its implementation around the
area ol study being the Bamenda ITmunicipality.

The major concern of the rescarcher here is
to seek alternative ways of sell-rehance and
indcpendence for students aftcr completion of
secondary school given that the area ol concern
for this study happens to be in a low income
economy and a depressive zone due to the socio-
political upheavals in the country. The researcher
after some bricf interviews with some school
authorities in the area of concern discovered that
there are still a lot of administrative lapscs in the
implementation of this contemporary approach of
lcarning in most schools in the municipality. The
researcher therefore decries this administrative
adamancy to the contemporary approach of
learning which has been proven to mect up with
the challenges of today's society and the area ol
conccrn in particular.

Practically, this study 1s also concerned with
the role of the administration of the sclected
schools in implementing the PBL as either part ol
their curriculum or as an extra-curricular activity.
Major concerns included the time allocation for
the various projects in schools and the role of the
administration in ecnforcing and cnsuring an
effective follow up of students for better
involvement in this acadcmic cxcreise. It
therefore means that, the administration has to put
in placc the various administrative techniques and
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theories to ensurc full engagement of the students
and the facilitators whose major role remains that
of scaftolding. The various motivation theorics
have to become applicable for both the learners
and the facilitators for better results, outcomes
and exhibition.

Conceptually, PBL Continues to gain
momentum as a powerful instructional
methodology. Several factors set apart can
influence the implementation ol PBL 1n schools.
Such factors include teacher collective efficacy,
the employability skills, transfer of skills, and the
influence of top - down implementation mandate.
Teacher collective efficacy is one of the major
concerns of'this study. This is because teachers are
too often trained to design a PBL unit. It is
important to know how to design a PBL scheme
and elements that make PBL a unit.

Implementing PBL involves a departure
from the traditional modes of teaching (Bender,
2012). Thus, a tcacher used to that style of
teaching will undergo some degree ol awareness
of the difference between their past teaching
practices and the new approach with the project
bascd lcarning. The intent of this study is to
explore some lactors that will collaboratively lead
to effective implementation of PBL in selected
secondary schools in the Bamenda ITmunicipality
aswell as those of 2 st century skills that may also
facilitatc or impedes project implementation.
Major concerns were laid on; collective teacher
cfficacy as an indispcnsable aspect of project
implementation,students’ employability was also
considered as a motivator to the approach and the
role of policy makers which can also be viewed as
a top-down implementation mandate for
sustainable Project Based Learning,

Project Based Learning (PBL) 1s long term
investigations driven by real questions connected
to the real world that results in authentic product
that show students lcarning. This captures the
essence ol project based learning: longer and
deeper inquiry, research student-made products
and connections to the world and lile outside of
school. The interest of the researcher is finding
out the activitics of teachers in a school milicu in
giving and adding values to learners such as skills
acquisition and problem solving in selected
secondary schools and colleges in the Bamenda I1
municipality.

Page 1
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The rescarcher strongly belicves that if PBL
is fully implemented at every level by every
facilitator, thc quest for dependence on the
government to provide jobs for all its citizenry
will switch to creating an cnabling cnvironment
and not jobs for the youth because they would
have been cquipped alrcady with the life
sustaining skills,

Objectives of the Study

The main aim of the study was to investigate the
implementation ol the PBL and its impact on
students' academic performance in selected
sccondary schools in the Bamenda 11
municipality. Specifically, the study sought to;

1) Find out if collective teachers' efficacy
can cnhance project implementation in sclected
secondary schools in the Bamenda II
municipality.

2) Examine if the emplovability skills of the
lcarners can cnhance the implementation of
project Based Leaming (PBL) in secondary
schools in the Bamenda 11 municipality and the
gntire nation.

3) Investigate the role of policymakers in
project implementation in secondary schools in
the Bamenda Il municipality and in the country as
awhole.

Research Questions

The following research questions guided the

rescarcher:

1.  How can collective teacher efficacy enhance
Projcct Based Learning in the sccondary
schools in the Bamenda [ municipality?

2. In what ways does Project Based Learning
cnhance cmployability in sccondary schools
n the Bamenda ITmunicipality?

3. How can policy makers cnhance Project
Based Learning in the secondary schools in
Bamenda Il municipality?

RESEARCHHYPOTHESES

The following hypotheses were formulated to
guide the researcher and were tested at 0.05 level
of significancc.

Ho,: There exists no significant relationship
between Collective Teacher Efficacy and Project
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Based Learning in sccondary schools in the
Bamenda Il municipality

Ho,: There is no significant rclationship between
Student cemployability and Project Based
Learning in secondary schools in the Bamenda II
municipality

Ho,: There 1s no signilicant relationship between
Policy makers and the implementation of Project
Based Lcearning in the sccondary schools in the
Bamenda ITmunicipality

Methodology
This study was carried out in selected secondary
schools in the Bamenda IT Municipality, NW
Region of Cameroon. The study adopted the
survey rescarch design in order to gain a greater
understanding of the topic and easy access (o the
respondents. The total population of study was
9370 students and 288 tcachers making a total of
9658 for the total population. The simple random
sampling technique was uscd for this rescarch
work in order to get the desired results from
schools that were randomly seclected in the
municipality from different classes. The sample
size of 1575 students from sclected sccondary
school in the municipality between the ages ol [0
to 2lyears old and 45 teachers were also
administered questionnaire between the ages ol
21 to 35 and above randomly chosen from the two
schools in the municipality representing 25% ol
both the teachers and the students. The researcher
uscd questionnaire for both the tcachers and the
students based on the following variables;
collective tcachcr cfficacy, studcnts'
cmployability, and the role of policy makers. The
researcher used the Direct Delivery Technique
(DDT) to avoid instrument mortality and ensurc a
100% returnrate. For Data Analysis, ANOVA was
uscd with the help of the Statistical Package for
Social Science (SPSS). Both descriptive and
inferential statistics were used in analysing the
data obtained [rom the field. Descriptive statistics
made usc of frequency counts and percentages.
Inferentially, multiple regression analysis was
used to analyse the hypotheses of the study.
2. Government should provide well equipped
ICT centers with active internet access in all
tertiary institution in Nigcria.

Page 14
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FINDINGS
The findings gotten from the respondents were presented accordance to the three research questions:

Question one: How can collective teacher efficacy enhance Project Based Learning in the secondary
schools in thc Bamenda [l municipality?
Responses obtained from the respondents are presented on table | below

Tablel. Responses on Collective Teacher Efficacy

Collective teacher efficacy SA A D SD

F | % I %o F (% F %

[ am blank about PBL 44 1240 124 [62% 16 | 8% 12 6%
PBL is a new pedagogic 50 1250 [ 140 [70% |8 | 4% 1 1%
PBL should be introduced as a 60 [ 30% (134 |67% 6 3% |0 | 0.00%
co-curricular activity
I have executed some projects 26 | 13% | 68 38% 82 [ 41% (8 4%
[ have attended seminars and 46 | 23% | 144 | 72% 8 5% 10 0.00%
workshops on PBL
Administration encourages PBL | 40 | 20% | 144 | 72% 6 |3% |4 2%
There are Periods a llocated for | 44 | 22% | 136 | 68% |12 | 6% |8 4%
PBL

Research work (2023)

From table 1 above, we can observe that 24% of
the respondents strongly agrce that they are
completely blank about PBL, 62% agreed to the
fact, 8% disagreed and 6% strongly disagreed. On
the other hand, 25% strongly agreed that PBL is
the newest pedagogic approach, 1% undecided,
4% disagreed and no one strongly disagreed. 30%
of the sample size strongly agreed that they should
introduce PBL as co-curricular, 67% agreed, 3%
disagreed and 0% strongly disagreed. 13% ol
workers strongly that thcy have cxecuted some
project with my students this academic year, 34%

agreed, 8% undecided, 41% disagreed, 4%
strongly disagreed, 23% of the sample population
strongly agreed that they have attended seminars
on PBL, 72% agreed, 1% undecided, 4%
disagreed and nobody strongly disagreed. 20%
strongly agreed that Administration encourages
PBL 72% agreed, 4% undecided, 2% disagree and
2% strongly disagreed. 22% strongly agreed that
they are periods allocated for PBL, 68% agreed,
0% undecided, 6% disagreed, 4% strongly
disagreed

Question two: In what ways docs Project Based Learning enhance students' ecmployability in the

secondary schools in the Bamenda IT municipality?

Responses oblained Irom the respondents are presented on table 2 below:
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Students’ employability SA A D SD
F | % F Y F | % F %

We always have project meetings 38 [ 14.0 |80 |40.0 |82 360 |0 0.0
with colleagues
We carryout PBL with colleagucs 34 [ 17.0 |82 | 41.0 |42 210 |4 20
Teachers follow up students’ 16 |80 | 154 |77.0 |20 | 10.0 |4 2.0
projects
We organize seminars for PBL 32 | 16.0 | 108 | 54.0 |28 | 14.0 |24 12.0
There are workshops for PBL 38 [ 18.0 | TI8 | 59.0 |10 |50 |0 0.0

Research work (2023)

From table 2 on the analysis, the relationship
between  Students' employability and  project
based Learning. 14% strongly agreed that they
always have project meetings with collcagues,
40% disagreed, 10% undecided, 36% disagreed
and nobody strongly disagreed. 17% strongly
agreed that they carry out PBL with colleagues,
41% agreed, 21% disagreed, and 29% strongly
disagrced. Still on the analysis of the relationship
between collective teaching ellicacy and project

Bases Learning, 8% strongly agreed that teachers
follow up student's project, 77% agree, 3%
undecided, 10% disagree and 2% strongly
disagrec. When it comes to organize scminars for
PBL, 6% strongly agreed that they organize
scminars, 54% agreed, 14% disagreed and lastly
[2% strongly disagreed. And lastly, 18% of the
sample population agreed they are workshop for
PBL, 59% agrced and 5% disagreed.

Question Three: How can policy makcrs ecnhance Project Bascd Learning in the secondary schools in

Bamenda ITmunicipality?

Responses obtained from the respondents are presented on table 3 below:

Table3. Responses on the Role of policy makers on the Implementation of PBL in Secondary Schools

The role of Policy makers on the SA A D SD
implementation of PBL.

F %o F Yo F %o F Yo
Students do jobs for a living after 46 | 23.0 | 46 48.0 | 24 | 12.0 |16 | 8.0
graduating from secondary school
Students take responsibility of their 46 | 23.0 | 134 67.0 | 10 | 5.0 2 1.0
studies while in school
Some students acquire special skills | 30 15.0 | 130 65.0 | 8 4.0 4 2.0
while undergoing their studies
Some ol my students show some 20 | 10.0 | 134 67.0 | 18 | 9.0 6 3.0
level of independence during their
studies
Students work during holidays 20 | 10.0 | 68 34.0 120 | 100 [ 14 | 7.0
Some students sponsor themselves in | 54 27.0 | 112 56.0 | 12 | 6.0 8 4.0
school

Research work (2023)

Em
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From the figurc above, we can also obscrve that
23% of the respondents strongly agree that
Students do jobs for a living, 48% agreed to the
fact, 12% disagreed, and 8% strongly disagreed.
On the other hand, 23% strongly agreed that
Students take responsibilities of their studies,
67%% agreed, 5% disagreed, 1% disagreed. 15%
ol the respondents strongly agreed they have
students with special skills, 65% agreed, 4%

/s

disagreed, and 2% strongly disagreed. 10% ol the

Regression Analysis of Hypothesis

Table 4: Model Summary
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respondents strongly agree that some students arc
independent. 67% agreed, 9% disagreed, 3%
strongly disagreed. 10% of the sample population
strongly agreed that Students work during
holidays 34% agreed, 10% undccided, 39%
disagreed and 7% disagreed. And lastly 27%
strongly agreed that they work with students
during holidays that are able to sponsor their fees
56% agreed, 6% disagree, 7% and 4% strongly
disagreed

Model R R Square Adjusted R Square Std. Error of the
Estimate
1 597° 0.356 0.336 0.58662

Research work, 2023

a. Predictors: (Constant), Collective teacher
cfficacy, Students' employability, and the role of
Policy makers on the implementation of PBL.

The regression analysis among dependent and the
independent variables was carried out whereby
Teacher cfficacy, Student employability and role
ol policy makers were the independent variables
whercas scx and age of the respondents were the
control wvariables. Students' academic
performance based on PBL as measured by four

Table 5: Levels of variability.

main constructs was the dependent variable. The
tablec abovc indicates that the R-squared for the
study model was 0.356, which shows that the
independent study variables can be applied in
explaining just 35.6% of the total variations in the
corporatcs social responsibility when measured.
R-value shows the correlation between the
dependent and independent variable. A valuc
lower than 0.4 1s taken [or [urther analysis, in this
case, the value 1s 0.597, which is good.

Model Sum of Squares Df Mean Square F Sig.
Regression 18.275 9 17.702 95.085 .000°
1 Residual 33.035 96 020
Total 51.310 99
Research work 2023

a. Dependent Variable: students' Performance

b. Predictors: (Constant), Collective teacher
cfficacy. Students' employability, and the role
of Policy makers on the Implementation of
PBL

The Analysis of Variance (ANOVA) illustrates the

idea that provides information about levels of

variability within a regression model and forms a

basis for tests of significance. It gocs a long way to

provide a statistic for testing the hypothesis that

(there is a significant relationship between the
response and predictor variables), against the null
hypothesis that (there is no significant
relationship between the response and predictor
variables). Corrclation exists between the
dependent and independent variables if P- value is
lower than 0.05. As shown in table above, P-
Value-0.000<0.05 indicated that there is enough
cvidence to support the alternative hypothesis,
that there is a significant linear relationship PBL
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and its impact on the students’ performance.

Table 6: Standardiscd Cocfficicnts of variables
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Model Unstandardised | Standardised| T [ Sig. | 95.0% Confidence
Coefficients | Coefficients Interval for B
B Std. Beta Lower | Upper
Error Bound | Bound
: 428 ) 056 -012 .869
(Constant) 1932
Collective Teacher .289. 047 22712.7351 .017 036 224
efficacy
Students’ employability, 369 103 243 (2.817) .0l6 085 493
And the role of policy 130 073 43515.057| .027 224 514
makers in implementing
PBL.

Research work, 2023

a. Dependent Variable: Students academic
performance independent variable: Collective
Teacher eflicacy, Student employability and the
part Policy makers take, cnhances the
implementation of projects.

If Sig. is < 0.05, the null hypothesis is
accepted. II'S1g. 15> 0.05, then the null hypothesis
is rejected. If a null hypothesis is rejected, it
means there is an cffect. However, if a null
hypothesis is not accepted, it means there is no
cftect. In this case, the interpretation will be as
follows.

There is a significant change in students'
academic performance as a resull of collective
Teacher cfficacy, Students' employability and
Policy makers' decision cnhances the
implementation ol projects because the Sig.
valucs arc less than the acceptable value of 0.05.

The [irst objective of the study was to find out 1f

collective teachers' ctficacy can cnhance project
implementation in selected secondary schools in
the Bamenda II municipality. The coefficient
indicated that holding all the other independent
variables constant, a unit increase in collective
Teacher efficacy would lcad to an increase in
corporate social responsibility by 28.9%

The sccond objective of the study was to
examine if the employability skills of the learners
can cnhance project implementation in sclected
secondary schools in the Bamenda 11

municipality. The coefficient indicated that
holding all the other independent variables
constant, a unit increase in Students'
employability would lead to an increase in
Students' academic performance by 36.9%

The third objective of the study was to investigate
the role of policy makers in implementation of the
PBL in sclected secondary schools in the
Bamenda IT municipality. The coellicient
indicated that holding all the other independent
variables constant, a unit increase m Policy
makers cnhancing projects would lead to an
increase n Students academic performance by a

13.0%

Discussion

The main objective of this rescarch was to
investigate the implementation of project based
learning (PBL) in selected secondary schools in
the Bamenda IT municipality. From the above
objective, major findings revealed that project
bascd Icarning has not been fully implemented in
secondary schools in the municipality under
review. This is cvident from the data above
showing just 24% rate of project based
knowledge. It has also been revealed that there are
no specilic periods set [or projects in most schools
in the municipality. This goes a long way to
confirm that project based learning is under
implemented. Another major insight is the role of

(Page [15
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the administration in projcet based learning which
is still below average. If the school administration
docs not give the students the opportunity to
carryout PBL, it therefore means the execution
ratc will automatically drop thercby limiting the
students n the acquisition ol the 21st century
skills acquisition.

Based on collective teacher eflicacy, it 1s
evident that the few schools that implemented the
project based learning were associated with high
academic performance and the acquisition in the
21stcentury skills. Given the fact that, the level of
implementation is still below average due to the
lapscs on the part of the administration, as the
respondents indicated still falls below the
average. From this statistical figure, it can be
concluded that projcet based learning has not been
efficiently implemented in the municipality. The
first objective of the study was to find out if
collective teachers' efficacy can enhance project
implementation in sccondary schools in the
Bamenda 1T municipality. From the study
findings, it was revealed that at 5% conventional
probability, there was a signilicant relationship
between Collective tecacher efficacy and
Academic Performance. The p-value was less
than the standard conventional probability of 5%.
The study therefore rejects the null hypothesis.
This is in line with the work of Thom Markham,
Larner, and Ravistz (2003) who identified PBL as
"central rather than peripheral to the curriculum”
(Markham et al, 2003 p.4). The intensc focus on
standards and the idea that project is the driving
torce of the lcarning rather than add - on after
some other learning, promotes the college and
career readiness standards of the common core
statc standards. The findings agree with the work
of Goddard, Hoy and Hoy (2000). In their studies,
they could demonstrate that between-school
differences ol collective teacher elficacy were
morce important in explaining students'
achievement than socio-economic status. In the
same light, Hoy, Sweetland and Smith (2000) also
found out that, the strength ol Computer
Technology in Education (CTE) helps the positive
cftects of individual tcacher cfficacy and vicc
versa. A stronger collective teacher efficacy
scems to encourage individual teachers to make a
more effective use of the skills they already have.
According to Hattic's presentation at the
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collaborative impact conference 2017, collective
teacher efficacy is not about making teachers feel
good about themsclves; It is more complicated
than just believing that teachers can make a
difference collectively.

On the part of students employability
skills, and morc still a study cxploring and the
statistics from the data above revealed that PBL
also inculcates emplovable skills in the students if
properly implemented. This research work also
demonstrated that if project are properly
implemented in a school milieu. Tt may lessen
economic burden on most parents since the
students can take responsibility of their studics.
Student employability which is the ability to gain
cxpertise ina choscn ficld by acquiring the chosen
skills, capabilitics and personal attributes that
they need to excel as graduates (Adekola, 2022).
The study found that, there was a statistically
significant effect of political experience on
corporatc social responsibility (P-valuc of
0.027<0.05). The study therelore rejected the null
hypothesis. This rcveals that adoption of changes
in Student employability enhances academic
performance; the findings arc in line with the
works ol summers and Dickinson (2012) who
conducted a longitudinal study to examine
achievement towards college and career readiness
as defined by the Common Core State Standards
through social studics classcs in two rural high
schools in the same school district. Specially, they
wanted to examine if PBL promoted higher rates
of promotion, higher social studies achievement
on standardised asscssments and facilitated a
greater realisation ol the college and career
readiness standards and generally enhance
students Icarning in social studics.

The last objective was Lo Investigate on
the role of policy makers with regards to the
enforcement on the 1ssue of the implementation of
project bascd learning (PBL) in the Bamenda 11
municipality and in all secondary schools in the
country in general. This is revealed in just about
32% ol their activities to encourage PBL such as
in seminars and workshops, following up of
students projects, and finally including PBL in the
school curriculum. A study that fits the criteria for
this review and is a summative look at the effects
of PBL on achievement comes from (Geier et al.,
2008). The study examined the three-year (ending
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in the 2000-2001 school year) implementation of
a project- based inquiry science curriculum
developed in connection with Centre for Learning
Technology in Urban Schools ( LeTUS). The
LcTUS curriculum carricd many of the same
element associated with PBL including an inquiry
investigation, a driving question, cmbedded
technology, student-created artifacts, discussion
and feedback. The study examined how well the
study group of students did on the Michigan
Educational Assessment Program (MEAP) tests
compared to students who did not experience the
curriculum. Thirty-seven teachers in 18 schools
and approximately 5000 students participated in
two 7th grade and one 8th grade LeTUS unit
(Geler et al,,2008) of the two cohort group
studicd, both performed better than their non-
LeTUS taught counterparts on the MEAP tests in
all sciencc arcas.

Conclusion

The main aim of this study was to assess the
implementation of Project Bascd Learning (PBL)
and its impact on students' academic achievement
in sclected sccondary schools in the Bamenda 11
municipality. Through this study, the various
stakcholders in the educational scctor will
understand that unemployment and poor
academic performance of students in the
secondary schools 1s not linked to lack of
intelligence, absenteeism, peer pressure, and
assiduity of facilitators, but due to inadequate
policy objective to constantly harmonise the
pedagogic approach to guide the learners towards
the acquisition of skills that match with the
contemporary requirements of the labour market.

Recommendations

# Schools admimistration should motivate and
encourage students with project that connect
withreal world issues.

#» Schools should provide clear programmes,
guidelines and expectations aboul project
ooals, timeline and assessment criteria.

#» School authorities should incorporate
technology and integrate technological tools
such as online research, interactive
presentations, or project management
software's to cnhance the project experience
and facilitate collaborative work.
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# The school administration, NGOs and other
stake holders should provide scaffolding and
support to students during different stages ofa
project.

» Also, celebrating, showcasing, or exhibition

of students' projects is a positive contribution

to PBL approachcs.
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